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ABSTRACT

The Russian-Ukrainian war abruptly introduced diversity to Polish schools,
undeniably shaping a new, permanent reality. This article analyses the profound impact
of the war on Polish institutions, drawing on statistical data and research conducted af-
ter the 2022 conflict escalation. We compare conclusions from Polish studies with those
from earlier research from outside Poland, providing acomprehensive view
of the school’s current and future diversity. Up to now, the dominant model in Poland
has been a preference for relationships within nationally homogeneous groups.
This raises questions about the announced changes to the core curriculum, since
the school aims to support all students in their social development, regardless
of their background or characteristics.
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INTRODUCTION
The Russian-Ukrainian war, a monumental event that has abruptly in-
troduced diversity to Polish schools, is undeniably shaping a new, permanent
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reality. This article analyses the profound impact of the war on Polish institu-
tions, using statistical data and research conducted after the 2022 conflict esca-
lation. We compare them with conclusions from earlier research from outside
Poland, providing a comprehensive view of the schools’ current and future di-
versity. The decision on how to legalise the stay of Ukrainian citizens in Poland
and the application of social policy instruments towards this category of for-
eigners has resulted in Ukrainian pupils constituting about 5 per cent of all those
studying in Polish schools.

Based on research reports from Poland, it can be concluded that school
principals and teachers are forced to cope with the consequences of political de-
cisions without adequate support and that their working conditions have become
more complex. At the same time, we observe a development of parallel Ukrain-
ian and Polish communities in schools. In this context, questions arise about an-
nounced changes to the core curriculum. Given the current situation,
the changes must ensure social development of all pupils, regardless of their
origin and characteristics.

THE LATEST WAVE OF STUDENTS FROM UKRAINE
ENTERING POLISH SCHOOLS

The Ministry of Education first requested data on foreigners in 2001,
when there were few migrants. The influx of refugees, who constituted a sig-
nificant proportion of foreign students, was a profound shock for schools'.
Over the years, the number of migrant pupils has gradually increased. In 2019,
due to the increased influx of Ukrainian citizens, foreigners were present
in about one-third of Polish schools’. Students from the former Soviet Union
countries have always dominated the statistics. However, it was not until 2019
that the number of Ukrainians reached 31,000, accounting for nearly 75% of all
foreign students in primary and secondary schools®. This historical context
demonstrates the evolution of the situation.

Another sudden change occurred after 24 February 2022, when Poland
witnessed an unprecedented influx of children fleeing Ukraine. Over two school
years (2020/2021-2022/2023), the number of Ukrainians studying in Polish

! Pawlak Mikotaj, 2013, Organizacyjna reakcja na nowe zjawisko. Szkoly i instytucje
pomocowe wobec uchodzcow w Polsce po 2004r, IPSiR UW, Warsaw

2 Supreme Audit Office (Najwyzsza Izba Kontroli), 2020, Informacja o wynikach kon-
troli: Ksztatcenie dzieci rodzicow powracajacych do kraju oraz dzieci cudzoziemcow,

p.8.
3 Ibid., p. 5.
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kindergartens and schools (including post-secondary schools) almost quadru-
pled to 287,000. Of these, more than 183,000 were students who arrived af-
ter the Russian invasion had begun®. This unique situation, with nearly 30%
of all pupils infour voivodeships: Mazovian, Silesian, Greater Poland
and Lesser Poland, underscores the gravity and impact of this event.

As compulsory education applies not only to Polish citizens but also
to foreigners up to the age of 18 (Act of 14 December 2016, the Law on School
Education) and the influx of war refugees from Ukraine was massive, the Polish
authorities gave this group special treatment. By the Regulation of the Minister
of Education and Science of 21 March 2022 on the organisation of education,
upbringing and care of children and young citizens of Ukraine, the limit
on the number of pupils in pre-school groups and school classes was raised.
At the same time, for the latest wave of pupils from Ukraine, the minimum
number of additional Polish language lessons has been increased compared
to other migrants. The form preferred by the government was preparatory clas-
ses for Ukrainian citizens, in which the upper limit was raised from 15 to 25 pu-
pils. Importantly, it was allowed to organise inter-school and inter-communal
branches outside schools (e.g. in facilities of state-owned companies).

An unprecedented solution was toexempt Ukrainian citizens
from the statutory obligation to study, provided they participated in online
teaching offered by a school in Ukraine. Unfortunately, the Polish Ministry
could not obtain data on the scale of this form of education. Some Ukrainians
participated in the Polish and Ukrainian systems simultaneously. However,
it is difficult to specify the number of children living in Poland who were out-
side any educational system. It can only be assumed to be tens of thousands®.

Allowing Ukrainian students to remain outside the Polish education
system and encouraging the creation of special preparatory classes for them
constituted a departure from the educational model of integrating students
into the mainstream from the beginning of their stay in Poland. It is reasonable

4 Figures based on: Open Data Service of the Republic of Poland (dane.gov.pl), which
includes information from the Ministry of Education.

5 The estimate is based on information on the number of Ukrainian children receiving
care benefits in Poland in December 2023. There were almost 210,000 (data from
the Ministry of Family, Labour and Social Policy). Younger children who are not
subject to compulsory education also receive these benefits. There have also been
estimates that up to 150 thousand Ukrainian children who should be subject to man-
datory education remain outside the Polish education system (Gtos Nauczycielski,
2024). However, these figures appear to be overestimated.
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to assume that the preference for remote learning within the Ukrainian educa-
tion system and preparatory classes resulted not from an analysis of the effec-
tiveness of these solutions but rather from a desire to avoid chaos in schools
and worsening of the learning conditions for Polish pupils®.

The Act of 15 May 2024, amending the Law on Assistance to Citizens
of Ukraine in Connection with the Armed Conflict on the Territory of Ukraine
and Other Related Laws, signed by the Polish President in June 2024, intro-
duces a measure requiring compulsory education for Ukrainians. As of 1 Sep-
tember 2024, Ukrainian citizens are subject to a one-year compulsory pre-
school preparation and compulsory schooling in the Polish educational system.
Without fulfilling this requirement, children will be denied access to the 800+
family benefits. Online learning in Ukraine will be allowed only for pupils
in the final grades of the Ukrainian education system in the school
year 2024/2025.

SUMMARY OF RESEARCH FINDINGS

In simple terms, there are two ways of responding to the enrolment
of pupils who do not speak the language of instruction. They can be “thrown
in at the deep end”, i.e. join a regular class and possibly receive extra classes
in the language of instruction and remedial classes in other subjects. Alterna-
tively, preparatory classes with separate requirements and working methods can
be organised. Such classes are temporary, i.e. they prepare foreigners to func-
tion in a regular class after they have mastered the language of instruction. Swe-
dish experiences indicate a slowdown in progress in other subjects when there
is too much focus on acquiring the language of instruction. Furthermore, sepa-
ration from their peers significantly hinders integration and the use
of knowledge and skills from the student's country of origin’. The authors of
areport by the Center for Citizenship Education (CCE) analysing the issue
of preparatory classes for Ukrainians reach similar conclusions. While such

¢ Over time, the number of pupils in preparatory classes has decreased. The figures as
of 3 April 2023 were 10.5 thousand in primary schools and 1.7 thousand in second-
ary schools, and as of 2 April 2024, 2.8 thousand in primary schools and 0.6 thou-
sand in secondary schools. The calculations are based on the Open Data Service
of the Republic of Poland (dane.gov.pl). The figures concern only public establish-
ments. Although data is available, we have not included non-public establishments,
as paid education is not a universal solution.

7 Nilsson Jenny and Bunar Nihad, 2016, Educational responses to newly-arrived stu-
dents to Sweden: understanding the structure and influence of post-migration ecol-
ogy, ‘Scandinavian Journal of Educational Research', Issue 60(40), pp. 399-416.
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classes seemed to be a good solution initially, a year and a half after the Russian
aggression, their most significant limitations became apparent: a lack of inte-
gration with Polish peers and exposure to spoken Polish.

Inspired by Lev Vygotsky's socio-cultural theory®, researchers and pro-
fessionals began recognising the child's active role and interaction in second
language learning. Based on the assumption that language develops through so-
cial contact in response to social and communicative needs, language use was
considered an essential dimension of language learning. From there, it is a short
step to recognise that the best solution, for social and pedagogical reasons,
is to place second language learners in regular classes’. Let us not forget, how-
ever, that while it is developmentally advantageous for pupils with migrant ex-
perience to be quickly integrated into a regular class, their presence fundamen-
tally changes the teacher's working conditions. For teachers, it is another chal-
lenge they may not feel prepared for. How does this issue play out in the situa-
tion of Poland, which has witnessed an unprecedented mass influx of children
and young people from Ukraine in avery short time? The rapid nature
of this phenomenon, combined with staff shortages and limited infrastructure,
has constrained the integration of new pupils into regular classes. A qualitative
study conducted by Amnesty International between September and December
2022, i.e., the first months after the escalation of the Russian-Ukrainian con-
flict, found that, faced with limited access to teaching materials and insufficient
support from schools, teachers often took action on their own. This exacerbated
their sense of being left alone in the situation'®. Although the audit by the Su-
preme Audit Office (March - October 2023) pointed to positive solutions,

8 Wygotski Lew S., 2002, Wybrane prace psychologiczne II. Dziecinstwo i dorastanie.
Wydawnictwo Zysk i S-ka, Poznan (red. Brzezinska Anna, Marchow Marta; przet.
T. Czub)

° Loewen Shawn, 2004, Second language concerns for refugee children, in: Hamilton
Richard and Moore Dennis William (eds.) Educational interventions for refugee
children: Theoretical perspectives and the implementation of best practice,
Routledge. London, pp. 35-52.

10 Amnesty International, 2023, JeteSmy tutaj razem. Uczniowie i uczennice z Ukrainy

w polskich szkotach. Wyniki 4-miesi¢cznego monitoringu Amnesty International, p. 2.
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e.g. access to teaching materials for working with foreign students ''or employ-
ing Ukrainian teaching assistants'?, in the CCE report from a study conducted
at the same time, we learn that tired and frustrated teachers do not show interest
in developing their competences in working in a multicultural classroom.
Moreover, there are signs of professional burnout both among teachers
and school principals'.

Research conducted in various countries confirms the importance
of peer relationships and friendships in children and adolescents' adaptation
to their new environment in the country of immigration'. Being part of a peer
group, the youngest migrants gain a sense of stability and emotional security'.
During the initial period of their stay in a foreign country, security and under-
standing, as well as guidance on how to function in new circumstances, are
more readily available through contact with people of the same background.
This translates into greater homogeneity within the group and antagonism to-
wards the outside world'®. In the school setting, this tendency to prefer friend-
ships within one's ethnic group over friendships that cross ethnic boundaries is

'in a survey conducted as part of the Supreme Audit Office audit, almost all teachers
of general education subjects (97%) declared that there was no problem with access
to teaching materials for working with foreign students, as they are available in school
libraries (Supreme Audit Office, 2023, p. 42). However, the report does not contain
statistics for the whole country.

12 Nineteen of the twenty-eight inspected schools had a procedure for integrating for-
eign pupils into the school community and employed teacher aides and cultural assis-
tants (Supreme Audit Office, 2023, p.31).

13 Tedziagolska Magdalena, Walczak Barttomiej and Wieleck Kamil M., 2023, Ucznio-
wie uchodzczy w polskich szkotach. Gdzie jestesmy u progu kolejnego roku szkolnego?
Raport z badania jakosciowego wykonanego na zlecenie Centrum Edukacji Obywatel-
skiej przez firm¢ Badania i Dzialania, p.106

14 Popyk Anzhela, 2021, Social Capital and Agency in the Peer Socialisation Strategies
of Migrant Children in Poland, ‘Studia Migracyjne - Przeglad Polonijny’, Issue 4(182),
pp- 117-137; Slany Krystyna and Strzemecka Stella, 2016, Who Are We? Cultural Va-
lence and Children's Narratives of National Identifications, ‘Eastern European Migra-
tion Review’, Issue Vol. 5, Issue 1,p 13-34; Titzmann Peter F. and Silbereisen Reiner
K., 2009, Friendship homophily among ethnic German immigrants: a longitudinal com-
parison between recent and more experienced immigrant adolescents. 'Journal of Fam-
ily Psychology’, Issue 23(3),p 301-310; Weller Susie, 2010, Young People's Social
Capital: Complex Identities, Dynamic Networks, ‘Ethnic and Racial Studies', Issue Vol.
33, Issue 5, p. 872-88.

15 Nillsson Folke Jenny, 2017, Lived transitions: experiences of learning and inclusion
among newly arrived students, Stockholm University, Stockholm; Strzemecka Stella,
2015, School Integration in the Eyes of Migrant Children. Based on the Polish Migra-
tion to Norway. ‘Sociological Review’, Issue Vol. 64, Issue 1, p. 81-101.

16 See bonding social capital in Putnam, Robert D., 2000, Bowling Alone: The Collapse
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known as friendship homophily'’. The term was coined to describe the experi-
ences of young people who emigrated from the former Soviet Union to Ger-
many. Elements favouring homophily include older age, a higher percentage
of immigrants at school and alower level of language proficiency. The rate
of change in the level of homophily is strongly related to the change in the use
of the new language.

The authors of the previously mentioned CCE report indicate the pres-
ence of parallel Ukrainian and Polish communities in schools'®. They noted that
in the analysed institutions, principals faced a considerable influx of Ukrainians
and created foreign-language classes!® parallel to classes for Polish students
of the same age. In such classes, the core curriculum is taught in Polish, and
students also learn Polish as a foreign language. By its very nature, such an ar-
rangement limits the possibilities for integration. However, even when Ukrain-
ians joined regular classes, they sat next to each other during lessons, and con-
tact with Poles was limited. Moreover, although friendships between Ukraini-
ans and Poles did occur in schools, students preferred to spend their breaks
in nationally homogeneous groups. We cite the results of this research because
socialising with peers from the host society allows for access to broader re-
sources and information® and, in the long term, fosters integration and the cre-
ation of a cohesive society.

As mentioned earlier, some children and adolescents participate in re-
mote learning within the Ukrainian education system. The Ukrainian state's mo-
tivation to maintain and encourage this mode of learning is evident.
Ukraine is facing a demographic catastrophe. Its population is shrinking rap-

and Revival of American Community, Simon & Schuster, New York

17 Titzmann Peter F. and Silbereisen Reiner K., 2009, Friendship homophily among
ethnic German immigrants: a longitudinal comparison between recent and more ex-
perienced immigrant adolescents. 'Journal of Family Psychology’, Issue 23(3),p
301-310.

18 Tedziagolska Magdalena, Walczak Barttomiej and Wieleck Kamil M., 2023, Ucznio-
wie uchodzczy w polskich szkotach. Gdzie jesteSmy u progu kolejnego roku szkol-
nego? Raport z badania jako$ciowego wykonanego na zlecenie Centrum Edukacji
Obywatelskiej przez firm¢ Badania i Dziatania.

19 These are not preparatory wards, which are a short-term solution, but separate classes
that bring together foreigners, sometimes including Belarusians, in addition
to Ukrainian nationals.

20 See bonding social capital in Putnam, Robert D., 2000, Bowling Alone: The Collapse
and Revival of American Community, Simon & Schuster, New York
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idly, with estimates for 2030 ranging from 24 to 35 million. The shrinking pop-
ulation is a brake on Ukraine's development and reconstruction after the war?!.
Nonetheless, simultaneous study in both systems promotes the abandonment
of lessons in Polish as a foreign language and other supplementary activities
at Polish schools, reduces learning quality, and limits opportunities for integra-
tion with Polish peers??. Students participating in both the Polish and Ukrainian
systems are overburdened with responsibilities that teachers often overlook.
By reducing attendance in extracurricular classes, the overload may indirectly
contribute to the ineffective use of resources (which are necessary to meet
the needs of Polish pupils), frustration among teaching staff, and adverse reac-
tions from Polish parents®.

Migration affects the children's functioning at school. Also, the mental
state of the accompanying adults is of immense importance for the pupils' atti-
tudes, behaviour and motivation to learn. Overlooking this relationship can lead
to misattributing a pupil's lack of motivation to learn, ability, or competence,
resulting in labelling them as less able or difficult. Culture shock can take many
forms in children, including symptoms of post-traumatic stress disorder?*.
In addition, learning difficulties may be caused by undiagnosed developmental
problems rather than by laziness or unwillingness. The authors of the CCE re-
port® were concerned by statements, especially those of primary school teach-
ers, which included a concept of an “ideal refugee pupil” and a negative attitude
towards pupils who are not engaged in learning. This observation is highly rel-
evant, as teachers' beliefs about individual students influence their educational
progress.

What is the psychological condition of children who arrived in Poland
after the Russian aggression? According to a qualitative study conducted
by the United Nations Children’s Fund (UNICEF), Plan International and Save

2 Rogoza Jadwiga, 2023, Ukraina w obliczu katastrofy demograficznej, Komentarze
Osrodka Studiéw Wschodnich, Nr 524, p.1.

22 Tedziagolska Magdalena, Walczak Barttomiej and Wieleck Kamil M., 2023, Ucznio-
wie uchodzczy w polskich szkotach. Gdzie jesteSmy u progu kolejnego roku szkol-
nego? Raport z badania jakosciowego wykonanego na zlecenie Centrum Edukacji
Obywatelskiej przez firm¢ Badania i Dziatania.

2 (Ibid.).

24 Boski Pawet, 2009, Kulturowe ramy zachowan spotecznych. Podrecznik psychologii
miedzykulturowej, Wydawnictwo Naukowe PWN, Warszawa.

2 Tedziagolska Magdalena, Walczak Bartlomiej and Wieleck Kamil M., 2023, Ucznio-
wie uchodzczy w polskich szkotach. Gdzie jesteSmy u progu kolejnego roku szkol-
nego? Raport z badania jako$ciowego wykonanego na zlecenie Centrum Edukacji
Obywatelskiej przez firm¢ Badania i Dziatania.
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the Children about ayear and ahalf after the escalation of the conflict —
which does not refer to the entire population of young Ukrainians in Poland but
shows a fragment of reality - children from Ukraine, regardless of their age, feel
loneliness, which is caused, among other things, by the lack of established
friendships in Poland and bonding with Polish and Ukrainian peers®®. Another
qualitative study presented in the CCE report, conducted at a similar time,
showed that teachers noticed an improvement in pupils' psycho-emotional state.
However, some still experienced complex emotions and even required special-
ised support?’. At a similar time, the Children's Ombudsman commissioned
a questionnaire survey involving pupils from randomly selected schools?. They
described their mental state and relationships with family, peers and teachers as
positive. Few children reported experiencing difficulties in these areas (about
5%), and the results for the youngest children were better”. Questions arise as
to whether the better mental state of younger children is related to their being
less burdened by information about the situation in Ukraine because
of their age, or to adults sharing less about the difficulties their families are go-
ing through in Poland. Another question concerns adolescents. Adolescence is
a difficult time for many people, not only migrants, who are experiencing a sev-
erance of ties and uprooting from familiar surroundings. In early adolescence,
numerous dynamic changes occur in all areas of the child's functioning. It is
a time when existing patterns and schemes formed in childhood no longer fulfil
their function, and new ones have to emerge. This rediscovery of the self, learn-

CE A%

ing “what I am like”, “what resources I have”, and “how others see me”, is

26 Centrone Maria Rosaria, Gromada Anna, Posylny Ivan, 2023, Bez watpienia jest tu
fajnie; ale prawdziwy dom, to wlasny dom...” Badanie subiektywnego dobrostanu
dzieci i mlodziezy mieszkajacych w Polsce w obliczu wojny w Ukrainie, Raport
UNICEF, Save the Children, Plan International.

7 Tedziagolska Magdalena, Walczak Barttomiej and Wieleck Kamil M., 2023, Ucznio-
wie uchodzczy w polskich szkotach. Gdzie jesteSmy u progu kolejnego roku szkol-
nego? Raport z badania jakoSciowego wykonanego na zlecenie Centrum Edukacji
Obywatelskiej przez firm¢ Badania i Dziatania.

28 Office of the Ombudsman for Children (Biuro Rzecznika Praw Dziecka), 2023, Sy-
tuacja dzieci i mlodziezy z Ukrainy w polskich szkotach, https://brpd.gov.pl/wp-
content/uploads/2023/11/Raport-z-bada%C5%84-Rzecznika-Praw-Dziecka-Sytua-
cja- dzieci-z-Ukrainy-w-polskich-szko%C5%82ach.pdf [accessed 21.06.2024].

2 In addition to age, the size of the town where the children lived was an essential factor
influencing assessments of the quality of life, the family's material situation, and
attitudes towards staying in Poland. Those from larger cities rated their current life
situation better. The conclusion to be drawn from this observation is that measures
aimed at pupils and their families in smaller towns should be considered.
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referred to in literature as forming one's identity*°. Presumably, in the case
of Ukrainian adolescents, we observe an overlap of different elements that,
in effect, put younger children in a better psychological state than older ones.

Zilliacus and Holm point to a fine line between recognising the ethnic
and religious diversity of students and building divisions between them?®!. Iden-
tification of people, in general, and students, in particular, is multidimensional.
In the school setting, noticing the interplay of different dimensions makes
the institution more inclusive, not only for migrants or ethnic minorities but
for all students, because “in fact, almost all school classrooms are culturally
diverse” ¥ . The attitudes of Polish students towards Ukrainians range
from friendliness through indifference to hostility. Both sides initiate conflicts.
Teachers and educators noted that Poles mostly complained about the unfair,
privileged treatment of Ukrainian students and their reluctance towards integra-
tion proposals. In contrast, Ukrainians were more likely to complain
about the verbal and physical violence they experienced. There were also
claims that problems diminished as Polish language skills increased. The study
showed that even a year and a half after the Russian aggression, only some
teachers realised that Ukrainian students who arrived at their schools were not
a homogeneous group, and that depending on their place of origin, they spoke
either Ukrainian or Russian as their first language. Teachers unfamiliar
with the students' languages are often helpless in conflict situations. Tensions
within the group of Ukrainian pupils most often concern the use of the Russian
language. However, other topics also arise, e.g., their fathers fighting
at the front or their departure for Poland. At the same time, the intensification
of problems occurs in preparatory and “foreigner” classes®>.

CONCLUSIONS
The exclusion of Ukrainian citizens from the statutory obligation

30 Brzezifiska Anna Izabela (ed.), 2019, Psychologiczne portrety cztowieka. Praktyczna
psychologia rozwojowa. Gdanskie Wydawnictwo Pedagogiczne, Gdansk.

3 Holm Gunilla and Zilliacus Harriet, 2009, Multicultural Education and Intercultural
Education: Is There a Difference? in Talib Mirja-Tytti, Loima Jyrki, Paavola Heini,
Patrikaine Sanna (eds.), Dialogues on Diversity and Global Education, Peter Lang,
Berlin, p. 11-28.

32 Ibid., p. 15.

33 Tedziagolska Magdalena, Walczak Barttomiej and Wielecki Kamil M., 2023, Ucz-
niowie uchodzczy w polskich szkotach. Gdzie jesteSmy u progu kolejnego roku
szkolnego? Raport z badania jako$ciowego wykonanego na zlecenie Centrum Edu-
kacji Obywatelskiej przez firme¢ Badania i Dziatania.
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to study in the Polish education system if they participate in remote learning
provided by a school in Ukraine will expire at the beginning of the 2024/2025
school year (except for final-grade students). This will affect the number of par-
ticipants in remote learning. Since students participating in both the Polish
and Ukrainian systems are overworked, some who used only the remote system
may abandon it when they start attending a Polish school. From the perspective
of developing contacts and integrating with Polish peers, the Ukrainian system's
compulsory schooling, limited to remote instruction, was an apparent barrier.
We will find out soon how students who remained exclusively in remote learn-
ing mode will function in Polish schools. It should be noted, however, that some
of the new students may have remained outside any education system for a long
time. To foster the minimisation of fears towards “the other”, the school should
be ameeting place for people of diverse backgrounds and characteristics.
It should enable all pupils to start a dialogue and experience that people have
different needs and abilities, without implying that one is superior or inferior
to the other. Teachers are responsible for creating a platform for positive inter-
actions and encouraging students to get to know each other**. To do this, teach-
ers need to be adequately prepared and reflective about their own background,
position in society and other characteristics. However, it is challenging to ex-
pect overworked and frustrated teachers to develop the competencies needed
to work in a multicultural classroom. The recent decision to include all Ukrain-
ian children in compulsory education in the Polish system was taken despite
a permanent staff shortage and signs of professional burnout among teachers
and principals. Considering current salaries, trade unions doubt that graduates
will choose such a demanding and responsible job®’.

The school's task is to support all students in their social development.
At present, an overwhelming majority of foreign students are Ukrainian citi-
zens. We can expect that this will remain a relatively permanent trait of Polish
schools. As we pointed out earlier, Ukrainian students are not a homogeneous
group free of internal conflicts. Nevertheless, we observe the formation of par-
allel Ukrainian and Polish communities in Polish schools. Although there are

34 Bgbiak Iwona, 2013, Spoteczne i emocjonalne konsekwencje migracji do Polski —
perspektywa dzieci cudzoziemcow, in Ewa Jagietto and Ewa Jowko (eds.), Dziecko
w kulturze wspolczesnego $wiata, Siedlce, p. 36-59.

35 Program in TOK FM radio by Tomasz Setta on EKG - Ekonomia, Kapitat, Gospo-

darka - with Stawomir Broniarz, President of the Polish Teachers' Association (Zwigzek

Nauczycielstwa Polskiego), 18 June 2024.
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friendships between Ukrainians and Poles, the dominant model is the prefer-
ence for relationships in nationally homogeneous groups. This raises questions
about the announced changes to the core curriculum. The task of schools is
to support the social development of all pupils, regardless of their background
and characteristics. It is a sensitive and emotionally loaded issue. An idea
of what lies ahead is the proposal to replace the phrase “genocide of the Polish
population in Volhynia and Eastern Lesser Poland” with the words “Polish-
Ukrainian conflict”. The arguments in the debate questioned the very notion
of intercultural education. One side insists that “the debate is polarising”3®.
The other side argues that “visitors from Ukraine must accept our conditions™’.
However, both the introduction of “neutral terms”, avoiding a debate or impos-
ing “our” perspective on “others” without the possibility of discussion, is
the best way to perpetuate stereotypes and prejudice, and parallel Ukrainian and
Polish communities already existing in Polish schools. It should be considered
whether neutralising and keeping silent about problematic issues does not stop
young people from developing a reflection on their own identity.
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